Teacher Education: Are we preparing teachers for the learning environments that exist in their schools? by Barnhart, Sally M, M.Ed.
Xavier University 
Exhibit 
Faculty Scholarship English 
Spring 2019 
Teacher Education: Are we preparing teachers for the learning 
environments that exist in their schools? 
Sally M. Barnhart M.Ed. 
Xavier University 
Follow this and additional works at: https://www.exhibit.xavier.edu/english_faculty 
 Part of the Teacher Education and Professional Development Commons 
Recommended Citation 
Barnhart, Sally M. M.Ed., "Teacher Education: Are we preparing teachers for the learning environments 
that exist in their schools?" (2019). Faculty Scholarship. 586. 
https://www.exhibit.xavier.edu/english_faculty/586 
This Article is brought to you for free and open access by the English at Exhibit. It has been accepted for inclusion in 


























































PUBLISHED BY THE OHIO ASSOCIATION OF TEACHER EDUCATORS 




Message from the Editors  1 
 
Editorial Board  3 
 





A Graduate Course in Digital Teaching and Learning and its Impact on 21st Century Technology Integration for 
Classroom Teachers 
 5 
Lauren Cummins, Ed.D., Youngstown State University 
Jillian Marian, Youngstown State University 
  
 
Travesty in Transition: Religious Support when Including and Planning Transitions for Students with 
Disabilities 
 27 
Holly Endres, M.Ed., Clermont County Educational Service Center 
Victoria Zascavage, Ph.D  Xavier University 
Ginger K. McKenzie Ed.D.Xavier University 
 
Teacher Education: Are we preparing teachers for the learning environments that exist in 
their schools? 53 
  
Sally Barnhart, M.Ed. Xavier University 
Halley Rankin, M.A., Xavier University  
D. Mark Meyers, Ph.D. Xavier University  
 
Supporting Emotion Regulation in Children Three to Five Years Old:  
An Integrated Preschool Classroom’s Approach 
 66 
Holly Kulick, M.Ed, University of Akron 
 
  
Give Depth to Get Depth: Interview Questions That Lead to Outstanding Hires 76 
Shirley A. Curtis, Ph.D,, Xavier University 




Publication and Manuscript Guidelines  83 
 
Important Dates of Note  84 
 




















Welcome from the The OHIO Journal of Teacher Education Editorial 
Team.  We are honored and privileged to shepherd this journal for the educational 
community of Ohio 
 
The OHIO Journal of Teacher Education (OJTE) is an online journal  We invite 
all forms of article formats, as seen in the publication and manuscript guidelines 
included inside the journal. However, we do invite authors to utilize the online 
format. The use of links and other interactive devices will allow the online journal 
to be more than simply a pdf of articles that you can print at your own 
workstation.  In the future, the hope of the editorial team is to develop a truly 
functional online journal experience which can open the world of practice to our 
readership. 
 
We will strive to build upon the solid foundation left by the previous editorial 
teams and move the OHIO Journal of Teacher Education forward as a resource for 
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If we look through the windows of classrooms in P-12, we may see 
environments geared to preparing students for an industrialized-age of the 
past, rather than preparing students for 21st-century life in the new 
millennium. Twenty-first-century teaching and learning needs to have a 
progressive educational framework that has a different paradigm than its 
predecessor.  This new paradigm seeks to promote personalized learning 
that fosters creative and critical thinkers who can communicate and 
collaborate effectively. This paradigm may not be considered a new 
paradigm by some since it can be considered a reinvention of a former 
model of education by such theorists as Dewey, who believed that teaching 
strategies need to align closely with how students learn.  However, this 
newly considered or reconsidered paradigm challenges teachers to keep up 
with the ever-changing learner, who thinks and learns differently and needs 





“Simply watching videos…or even taking a turn at an interactive whiteboard is no longer 
enough. These 21st-century learners are highly relational and demand quick access to new 
knowledge, [and] they are capable of engaging in learning at a whole new level” (Blair, 2012 p. 
8). With this increased demand for students to use technology effectively and leave the 
classroom with a deeper understanding of more than just the core curriculum and standards, the 
one-size fits all model has become obsolete.   
It is probable that classroom teachers are aware of 21st-century skills and may even want 
to infuse the use of technology to embody a 21st-century classroom.   However, a desire or even 
an openness to integrate technology for 21st-century learning does not guarantee that teachers can 
automatically change their teaching.  They also cannot effectively implement technology just 
because they have the technology in their schools and/or classrooms.  The effective and 
appropriate use of technology integration is a significant obstacle 21st teachers are faced within 
their classrooms (Goertz, 2015).  To overcome this obstacle, professional development is 
essential in preparing teachers to be 21st- century educators who are more flexible, creative, and 
challenging in order for students to be learners who can adapt to a rapidly changing world filled 
with endless possibilities (Kereluik, Mishra, Fahnoe, & Terry, 2013).  
This article will discuss how the process of change can occur in a classroom through 
sustained professional development.  This sustained professional development took the form of a 
graduate course entitled; Introduction to Digital Teaching and Learning.  The research question 
asked was: can a graduate course impact teacher practice and promote movement towards a 










Professional Development and 21st Century Classrooms  
Twenty-first-century learning demands that passive use of technology in the classroom shift 
to active use. Students need to make connections and see relationships between concepts and 
understandings by creating and analyzing instead of consuming.  Teachers also need to foster 
collaborations by interacting with students in other classrooms, in others states and countries, in 
addition to collaborating with community members and experts in the fields they are studying. 
 The “idea is to progress from using technology to perform the same tasks already done by hand 
to using technology for new tasks that would otherwise not be possible” (Herold, 2016). 
Technology should not be used by doing old things in new ways, such as watching a political 
speech on YouTube but should be used by doing new things in new ways requiring a new way of 
learning.  Though the 21st century has been with us now for 20 plus years, the implications of 
practice that utilize technology in new ways are not always seen in classrooms.  Professional 
development (PD) is key in this movement to the new pedagogy for the 21st century. “Teachers 
are not using technology to effect meaningful changes in student outcomes, but primarily as aids 
to delivering content...the problem arises from the emphasis having been placed on the 
technology while the solution lies in shifting the focus toward pedagogy, emphasizing how, 
rather than what” (Albion, Tondeur, Forkosh-Baruch, & Peeraer, 2015,  p. 658).     
 The amount of technology readily available for access to teachers and educators is not 
always what hampers teachers in their effective use of technology.  The acquisition of 
technology hardware and software continues to grow in schools and districts and it is not 
uncommon to walk into schools today and see 1-1 technology being used.  However, having 





lack of PD that hampers. Teachers are typically provided with only short workshops or training 
sessions to learn how to utilize the technology and software their districts obtained for classroom 
use. Districts send classroom teachers to a variety of workshops throughout an academic year, 
often forgoing any extended follow-up.  Marzella (2011) felt that effective training and/or PD 
must go beyond a short workshop.  He encouraged more continued PD that also provided 
supervision that was ongoing. “Teachers have stressed a need for “additional support and 
professional development to further implement technology practices in their classrooms” (p. 45). 
“It is difficult, if not impossible, to impact teacher beliefs in a one-time workshop. That is why 
ongoing professional development is essential” (p. 49).  
There is also a disconnect between teachers and principals when asked about their 
preparedness and PD access. When principals were asked about the integration of technology 
within their schools and classrooms, many believed their teachers were prepared with ample 
access to professional development 57% of the time, while teachers believed they were only 
17%-36% prepared with ample access (Mazzella, 2011).  
 In the graduate course discussed in this article, teachers also provided comments that 
focused on the lack of PD and the importance it played in providing effective technology 
implementation.  The following are comments provided by students at the end of the course (see 
Table 1). 
Table 1- Teacher Comments from Graduate Course 
 
Teachers Comments on Professional Development in Their Schools 
 
“In my classroom, I try to incorporate technology when possible. I have a cart of Chromebooks, 
an Elmo, and Chromecast boxes in which we can display findings on our TVs from our 
computer. We have access to many of these things that, as a district, we are being told to use, but 
we haven't had the much professional development of how to use these available tools. It has 





“I rarely use my smartboard for anything but projecting from my computer. I wish I was more 
rehearsed with it.” 
 
 
“One thing that I have really enjoyed is opening up to the possibility of using technology in the 
classroom. At first, I was a little nervous because I didn't feel as though I truly had a deep 
understanding of the technology, or programs, that I thought would be useful within my classes. 
However, I am not the only teacher in the room. These students have taught ME so many things 
about the computer and technology that they have helped me get more accustomed to using it.” 
 
 
“I agree that the use of technology, along with a great many ideas that are being tossed around 
these days, comes with little to no PD on exactly how to implement technology in the classroom. 
I am certainly not opposed to adding a bit of technology to my teaching. It would be nice to have 
some ideas on how to go about it.” 
 
 
 When proper ongoing support is provided, teachers explain they are able to: create new 
and different ways for students to take in information, differentiate for readiness levels and 
create materials that match both readiness levels and interests, differentiate for interest, and 
create alternate ways students can demonstrate what they know and have learned (Mazzella, 
2011). Coaching and learning communities have played an important role in successful PD. 
“Research suggests that teachers participating in a PD program that includes coaching or 
mentoring are more likely to implement new instructional methods” (Hanover Research 2014, p. 
4). In learning communities, teachers are able to not only access information but also share and 
collaborate with other teachers. Another type of on-going support that was discussed by 
Mazzella went beyond coaching and learning communities.  It provided information repositories 
where teachers had continuous and immediate access to many resources for use and 
implementation of new technologies and software.  Marzella stated that “the overarching goal of 





observe, practice and reflect on new technologies and it should be conducted over extended 
periods of time” (p. 49).  
The PD: 21st Century Skills Implementation Guide (2009) stated that movement towards 
a 21st-century classroom can occur when there is a proactive school administrator that leads the 
collaboration between teachers, parents, and students and creates a shared vision of what a 21st-
century school would look and feel like. There needs to be a solid support system put in place 
with specific technology specialists and coaches to guide teachers and encourage peer support 
through the process of adopting 21st-century teaching in their classrooms.  
Professional Development that Works 
 
It is important that practitioners understand the need for effective PD in transforming 
classrooms into 21st-century teaching. Just as there is a need for individualized and differentiated 
education for students, there is also a need for individualized PD for educators. To support the 
need for individualized in-service training, it is important to understand what types of PD have 
been effective in transforming to this new paradigm.  The first type of effective PD that has been 
identified was action research.  This form of PD was first used successfully implemented in 
education by Stephan Corey (as cited by Mertler, 2013) back in the early 1950’s.  Mertler stated 
that Corey “argued that the major benefit of action research as an in-service was that it promoted 
a continuing process of professional development in a climate where teachers not only pose the 
research questions, but also test their own solutions, as well” (p. 39).  By using action research, 
educators are able to find effective personalized solutions in their own classroom with their own 
students using their own teaching styles. “The action research process can serve as a mechanism 
for educators to directly engage in data-driven educational decision making, which can result in a 




or schools” (p. 39). Teachers are able to analyze their own classrooms and reflect on the effective 
customized strategies that work for their students versus having PD that may interest a teacher, 
but not serve their personalized teaching needs. 
A test of whether action research is an effective PD solution “is whether educators can 
conveniently access research-based knowledge for improving practice” (Albion, Tondeur, 
Forkosh-Baruch, & Peeraer, 2015, p. 660). Online communities and blogs can provide teachers 
with this type of access and also promotes collaboration between educators.  Teachers can create 
their own mass media in the form of a personal blog and share this or can actively participate in 
the work of online learning communities (Rudenko, et al., 2016). Teachers can share their 
findings from an action research study they conducted or their experiences in formal education, 
advanced training courses on blogs, wikis, or websites. Educators are able to take an active role 
in self-educating themselves beyond traditional PD. By combining their informal and formal PD, 
teachers are able to create more effective and engaging lessons. “The collaboration process of 
design provides opportunities for teachers to reflect on the intentions and implications” (Voogt et 
al., 2015, p. 260).  
 Albion, P., Forkosh-Baruch, A., & Tondeur, J. (2013) believed it was beneficial that 
teacher educators are included and involved in the process of creating what was referred to as 
Teacher Professional Development (TPD.  They suggested that each TPD develop a joint-vision 
between technology, education, and local policymakers to allow TPD to be seen as a continual 
process, promote research, and further educational action plans for local, national and 
international levels. 
The idea of a continual process of professional development (CPD) or sustained learning 





(Cordingley, Bell, Rundell, and Evans, n.d.). The positive outcomes for teachers that experienced 
continual professional development included greater confidence, enhanced beliefs in their power 
to make a difference to their students’ learning, the development of enthusiasm for collaborative 
working, a willingness to take risks and try new things, and enhanced knowledge and practice. 
The positive outcomes for students included enhancement of student motivation, an 
improvement on student performance, better organization of work, use of collaboration as a 
learning strategy, and the development of a wider range of learning activities and strategies in 
class for students. 
Kereluik, Mishra, Fahnoe, & Terry (2013) believed there was a paradox in CPD in that 
“nothing has changed, but at the same time, everything has changed. The core ideas and goals of 
education have not changed, but the specifics of how these ideas and goals are implemented are 
changing” (p. 130). The change is a process that is experienced over a period of time and is the 
primary reason why sustained PD works.  CPD supports a process of change and supports 
teachers who are agents of change.  “As teachers interact in [these] communities, they share 
knowledge, exchange perspectives and tap into each other’s expertise” (Voogt, et al,  2015, p. 
262).  It is this continual sharing and continual exchange of research overtime that has benefitted 
practice. 
In addition to CPD and action research, there is also a third form of professional 
development referred to as formal PD.  This form of professional development can be in the 
form of a college or university course, in-service training, or an administration’s plan for district-
wide PD. “Educational systems are fundamentally based on disciplinary knowledge and require 
teachers to be adequately trained and proficient in the disciplines, knowing when and why to use 




facilitate meaningful interactions and relationships with technology” (Kereluik, Mishra, Fahnoe, 
& Terry, 2013, p. 133).  In some ways, a formalized form of PD, as a college course supports 
both the continual process of learning and the continual process of action research, particularly if 
action research is a required part of the course. 
For formal PD to be effective, Hancock (2011) believed that standards that clearly define 
the effectiveness of this type of PD is needed. These standards empower educators to understand 
the proficiency and types of training needed for effective teaching.  In 1979, Finland made a 
critical decision that required every teacher to earn a master’s degree in education in order to 
receive the same professional status as doctors and lawyers receive in their respected fields.  
Envision21: Deep Learning, by the Catalina Foothills School District in Tucson, Arizona 
(Kamerzell, 2016)  was an example of formal professional development that reflected standards.  
The plan included an outline for six years that included a specific vision of commitment to 
prepare students well for a 21st-century life with a focus on deep learning.  It involved training 
and professional development for its teachers. Accrediting bodies in the United States p also 
provide similar required standards that measure quality as the International Society for 
Technology in Education (ISTE). 
In addition, a case study in Australia called the Digital Education Revolution, DER  
identified “a systematic and integrated approach for PD in all phases from pre-service to in-
service for classroom teachers” (Albion, Tondeur, Forkosh-Baruch, & Peeraer, 2015, p. 665). 
The DER called for professional learning standards that supported the framework of TPACK, 
which was a model that reflected 3 distinct areas that effectively woven together produced 
effective teaching with technology.  The 3 areas included Technological Knowledge, 





educators require the confidence built from these three areas to effectively use online tools and 
hardware. to engage students. This called for both professional learning for existing teachers and 
standards to support and encourage effective PD. 
The framework of standards was developed by using current research and questionnaires 
about technology from current pre-service educators. This case identified a gap between research 
and practice in education.  It stated that design-based research was needed that included 
innovative practices implemented by classroom teachers who took the time to reflect on the 
innovative process to deepen their understanding of their practices.  This process would then 
empower teachers to be able to demonstrate the how and why of their innovative teaching to 
others. 
This case also recognized that the topic of professional development cannot be discussed 
without discussing the additional barriers that could inhibit the effective integration of 
technology.  The case identified the need for resources and ongoing support and the freedom to 
be released from an inflexible curriculum that leaves little time to explore other teaching options.  
Albion, Tondeur, Forkosh-Baruch, and Peeraer (2015) discussed that one way to eliminate these 
types of barriers was to create a coordinator for Teacher Professional Development.  This type of 
coordinator proved to be effective in seven primary schools in Australia and in grades 9-12 
where the standard was to have students graduating with the skills in technology that would 
promote employment.  In addition, funding in the plan empowered schools to buy computers for 
all students in grades 9-12, supporting 1-1 technology. 
Blair (2012) also identified similar barriers to technology integration and discussed the 
need to eliminate these barriers by changing the mindset of teaching and technology.  This 




standards, engages and changes practice over time.  Educators’ should be facilitators and 
students should be problem-solvers who are given the opportunity “to discover, explore, analyze, 




In Spring of 2015, the writer developed a three-hour, distance education, semester course 
for 21st-century teaching titled; Introduction to Digital Teaching and Learning. The course is 
currently a required course for the Master’s Degree in Content and Master’s Degree in 
Curriculum and Instruction. 
Participants in the course were mostly licensed classroom teachers, though nursing 
students in their graduate program have been encouraged to take the course.   The majority of the 
teachers in this study were currently practicing.  Several of the students were on maternity leave 
or in the nursing program. The course is offered once a year in the fall semester.  Nineteen 
students took the course in Fall 2016, and 14 students took the course in fall 2017, for a total of 
33 students. 
The course began by providing a foundational understanding of 21st-century teaching and 
learning and the new paradigm for personal learning.  This foundation was provided for the first 
8 weeks of course with discussions on current practices and a wiki that supported a collaborative 
understanding of the new paradigm.  It was the faculty author’s belief that transformational 
learning will only occur when teachers have a deep background and understanding of this new 
pedagogy.  Once this is developed, teachers can build classrooms of change. 






21st-century teaching- teaching that allows the student to be a problem-solver and 
investigator.  It allows students to take the lead in their learning and fosters student-led projects 
that investigate real-world issues while applying content understandings. 
21st-century learning- developing skills that promote life-long learning including 
collaboration, critical thinking, and creativity.  
A new paradigm- a shift in the understanding of what and how to teach.  Individualized 
learning is key.  Students become entrepreneurs of their own interests and skills. 
Personalized learning- students chose their pathways to learn. 
Technology integration-integrating technology on a new level of transformational 
teaching. 
After the initial 8 weeks/4 modules, students focused an applying their new knowledge.  
They were asked to create an action plan for change and apply their knowledge of the new 
pedagogy to their own classrooms using the SAMR Model (Walsh, 2016). Though the SAMR 
model has been challenged by others because there was not enough research-based and 
theoretically-based evidence for the model (Hamilton, Rosenberg, Akcaoglu, 2016),                       
it provided students with a taxonomy framework to which to begin to analyze their present-day 
use of technology and has been used by others in a similar fashion (Romrell, Kidder and Wood, 
2014). Following this SAMR analysis, students were asked to create a 3-day lesson plan that 
integrated technology on a higher level of SAMR than they were currently using.  They 
videotaped themselves teaching these lessons and shared these videos with each other on a wiki.  




Students also developed action plans that highlighted their goals and steps in moving 
forward into a highly effective digital classroom. The course with a collaborative mind-map 
about this learning experience. 
Data Gathering and Analysis 
At the end of the semester, students were provided a six-question survey that addressed 
the effectiveness of the course as it related to changing practice for the 21st century.  Since the 
topic of 21st-century classrooms was discussed in the first 8 weeks, it was assumed that 
participants of the survey (students) would clearly understand the meaning and implications for 
the use of technology as discussed in this article.  Two questions dealt directly with the issue of 
effectiveness in its relationship to 21st-century teaching and learning (see Table 2).   
                                                                   
TABLE 2- Effectiveness of TCED 6905 
N=28 
Question 1: Did this course serve as effective professional development for 21st  
                    century teaching and learning? 
Answered: 28/28    fall 2016; N=19      fall 2017; N=9 
Skipped: 0 
Yes                                   89.29%                                        25 
Maybe 10.71%                                          3 
No 0.00%                                            0 
Total                                                       28 
Question 2: On a scale of 1 to 5, with 5 being highly effective, how effective was  
                    the course for your professional development? 
Answered: 23/28   fall 2016; N=14      fall 2017; N=9 
Skipped: 5 
5 – highly effective 43.48%                                               10
4 – effective 43.48%                                                                               10 
3 – neutral                                    8.69%                                           2 
2 - ineffective  4.35%                                             1 
1 – extremely ineffective 0.00%                                            0 






Eighty-nine percent of the 28 students from both Fall 2016 and 2017 felt that the course 
served as effective professional development for 21st-century teaching and learning (Question 1).  
Eighty-seven percent felt it was effective or highly effective in meeting their professional 
development needs as a classroom teacher. Two of the students who answered the survey were 
neutral, with one student feeling it was ineffective for their professional development.    
Three of the 6 questions from the survey were open-ended questions.  Twenty or twenty-
one out of the 28 students (71-75%) who completed the survey, answered these questions. One-
hundred percent of the 9 students who completed the survey in fall 2017 answer each open-
ended question. Answers from these students related to the parts of the course that had the 
biggest impact on their growth in 21st century teaching and learning (Question 3), identified 
changes they saw themselves making as a result of the course (Questions 4), and identified things 
they will walk away with as a result of the course- (Question 5).  The summary of their answers 
is identified in Table 3.  
 The last survey question was irrelevant to this article since it was a question seeking 
suggestions for course improvement. The few suggestions made in both semesters related to the 
functionality of one of the 2.0 technologies used in the course, dates of assignments and one 
student who hated the wiki.  It is believed that this one student is the only student who had a 
difficult time with the wiki.  This is feedback in itself, since students who find the technology 
difficult will not find the experience positive for their learning. 
 






   Table 3- Open-ended Survey Results-TCED 6905 
Question 3: What part of the course was the most effective for your growth in integrating  
                     technology for 21st-century learning? Please name all the parts that were effective  
                    (i.e.; discussion boards, action plan, lesson plan, wiki, etc). Why? 
N=21   fall 2016; N=12   fall 2017; N=9 
Most Effective Course Strategies N 
Wiki 12 
• Wiki. The wiki experience taught us to think outside the box with collaboration and turn the learner into an 
activator.  
• It was helpful to gain insight from other points of view. 
• I came upon new programs and ideas to use technology in the classroom from other members of our class. 
Discussion Boards 9 
• The most effective part of the course for my growth would be collaboration. Even though it was an online 
course, we were able to collaborate in discussions and wiki posts. It was helpful to gain insight into other 
points of views on the topic 
• Talking with others helped me to hear new ideas from others 
Action Plan 8 
• While designing the action plan, I had to not only reflect on my practices but had to map out a plan to 
improve my implementation of technology in the classroom. 
Lesson Plan 7 
• The lesson planning assignment was extremely effective. It really made me apply the concepts we’ve been 
discussing.  
• Doing the lesson plan allowed me to be reflective and completely embody the 21st-century learning 
mindset. After referring to different resources it was pertinent to put those elements into practice with the 
implementation of my lessons. I got to reflect upon my own technology integrations. 
• I feel the lesson plan was the MOST effective part of growth for me. It made me think about how I could 
actually do it and then allowed me to see the videos of other teachers in the course (doing it better!). 
Video 1 
Question 4: What specifically have you changed or will change in your practice as a result of  
                    the course? 
N= 21   fall 2016; N=12   fall 2017; N=9 
Changes N 
Incorporating More Technology 9 
Using Technology as a Tool  6 
Incorporating Student Use of Technology 6 
• I have a much better understanding of how to implement technology in the LEARNING process, not only 
the assessment process. I will be implementing the practices as described in my action plan. 
• I have definitely allowed the students self-discovery, and use technology to start classroom discussions, 
turn in assignments and create presentations. Using google to my advantage, I was able to continue whole 
class discussions outside of the classroom through shared documents. 
• I will change the degree to which my students are responsible for their digital learning. 
• I will continue to think about how I can integrate the students at a deeper level. 
Digital Assignments 3 








Question 5: Name one or two things that you will walk away with from this course. 
 
Answered: 20/28   fall 2016; N=11   fall 2017; N=9 
Skipped: 8 
Lessons Learned N 
Resources for Technology Integration/PD 10 
Too many to list! Resources for integrating technology, insight into how to help my peers 
utilize the new paradigm. 
How to grow as a professional in 21st-century 
teaching 
6 
• Something that could be modified to fit my lesson plan exists. I just need to do the research and find it.   
• Teachers should be open-minded and constantly evaluate themselves to improve their professional 
development.  Also, Professional development can be an individual goal or a group/district goal. 
• The desire to want to move forward myself and move my class forward. 
• Being a change-agent 
• 21st-century learning is a process that starts with us.  We have to share our knowledge with our peers and 
collaborate with our students to use technology as a tool to enhance learning inside and outside of the 
classroom. 
                                      
SAMR Model 6 
Student-Centered Learning/student lead 
learning 
5 
Wiki  1 
4 C’s 1 
Video 1 
ISTE Standards 1 
 
 Discussion   
 
Collaboration with peers through the wikis and discussion boards played a key role in 
making this a successful experience in professional development for most of the students who 
took the course, with one exception. _Marzella (2011) believed that on-going communication 
about topics explored through workshops was essential in helping teachers make changes. The 
readings, viewings of videos, and completion of activities were not the catalyst for anticipated 
classroom change with technology integration.  It was the opportunities the teachers had to share 
their perceptions, insights, and application of course assignments with other teachers that had the 




dissemination of teaching in video form was found to be effective. The course also attempted to 
build a learning community throughout the entire 15 weeks.  Students not only completed 
assignments, but each assignment they completed was either completed collaboratively or was 
individualized to be completed in their classrooms and then shared with each other.  There is not 
enough the writer can personally say about the theory that two heads are better than one.  
Teachers who are isolated in their own classrooms and try to integrate technology by themselves, 
will not be as successful as teachers who branch out to share their experiences and hear about 
other colleagues’ experiences as well.  The literature review found that continued professional 
development through similar online experiences, along with action research provided an 
effective form of PD (Cordingley, Bell, Rundell, and Evans, n.d; Kereluik, Mishra, Fahnoe, & 
Terry, 2013; Rudenko, et al., 2016; Voogt, et al,  2015).  This course confirmed this belief. 
The lesson planning and long-range action plan provided students with engaging, active, 
and personalized experiences (action research).  These experiences took them into their own 
classroom experience to transform their teaching.  This personalized learning is similar to what 
we are asking teachers in P-12 classrooms to do.  The goal of this experience was to take the 
teacher one step up on the SAMR model (Puentedura, 2016) for technology integration.  
Modeling the process of individualized learning is important and can transform learning not only 
for the classroom teacher but also for the students they serve.   
 To complete the course, students had an opportunity to visualize and conceptualize their 
learning through a collaborative mind mapping experience.  This mind map put closure on the 
course, and also provided one more collaborative way to summarize the 15-week learning 
experience.  One thing the writer learned from this experience is that the size of the class can 





into a small group of 5-6.  The relationships they can be identified through a mind map related to 
a topic is much richer and meaningful and encourages deeper, collaborative learning. 
 
Conclusions 
The feedback received from the two semesters the course was offered identified that the 
course was an effective method for professional development. The online discussions, wikis, and 
course assignments provided the students with an opportunity to learn from their own 
experiences, and even more powerfully, learn from each other’s experiences over a sustained 
period of 15-weeks.  This opportunity to share with each other over a period of time is what 
Cordingley, Bell, Rundell, and Evan (nd) referred to as continual professional development 
(CPD).  The participating teachers had an opportunity to become change agents in their 
classrooms and schools (Voogt, 2015).  This was exciting to see and be part of, particularly the 
passion that grew in these students and was demonstrated through their comments, feedback to 
each other and dissemination of their integration experiences.  The practices they used to 
improve their technology integration were also sourced through research and the discussions 
provided encouraged even a deeper level of reflection than their own.    Albion, Tondeur, 
Forkosh-Baruch, & Peeraer (2015) identified this type of action research as a great benefit for 
professional development. 
 The sustained time of the course provided teacher participant the opportunity to process 
information, which appeared to be the greatest resource, along with the engaged and active 
learning that put them into their own practices with new knowledge they acquired from the 
research.nothing. A sustained course over a period of 4-months provided a solution to some 




from teachers in this course when they reflected on what was missing in other professional 
development opportunities.   Though workshops can provide great ideas, the lack of 
sustainability challenges the usability of ideas in the classroom.  The students in this graduate 
course were able to learn about a new paradigm, share about it, apply it, and then share this 
teaching through videotaping that was posted to a wiki.  The fact that the students also had an 
opportunity to attend the course in their own time and in a chosen, relaxed learning environment 
may also be a plus for this online experience.  Distance education courses appear to work well 
for classroom teachers, particularly if they can apply what they are learning in their own 
classrooms. 
It may be important for innovative teachers and school administration to reflect on how 
one or two-day opportunities for professional development can become a catalyst for 
professional development that is sustained over time.   All of us have attended conferences and 
workshops where our exciting new learning is halted with an inability to recall what we learned, 
particularly if the sage on the stage workshop was attended.  This opportunity will support a 
process of dissemination, collaboration, and reflective practice.  Collaboration, critical thinking, 
and individualized learning are all pieces of 21st-century teaching and learning.  They are also 
essential skills and experiences for teachers who want to be able to move into a new paradigm 
for 21st-century classrooms.  Administrators must think methodically about presenting 
professional development.  Time for teachers is often a luxury.  Therefore, PD must be planned 
carefully and rely on what research is telling us about the effectiveness of PD that is sustained 
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The concept of separation of church and state has been argued for 
200 years. Under the First Amendment of the Constitution of the United 
States of America, the government may not establish a state religion; this 
part of the Constitution is known as the Establishment Clause (U.S Const. 
amend I). Thomas Jefferson wrote several statements about the concept in 
the late 1700s-early 1800s.  According to Barton (2007), Jefferson’s 
position on the purpose of the First Amendment was not to limit religious 
expression but to provide a form of protection against government 
interference with the expression of religion. In the 1878 case of  Reynolds v. 
United States, the conclusions of the Supreme Court based their ruling on 
Jefferson’s perspective that the federal government should only within a 
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In order to gain a better understanding of how we prepare teachers, it 
should be noted that completion of a teacher education program and an Ohio 
teaching license is only the beginning of the knowledge and skills required 
to become a highly effective classroom teacher. A multiple year process 
involving numerous professionals awaits.  The expectations for a beginning 
teacher require a great deal of documentation of (P-12) student learning and 
evidence that supports teacher effectiveness while demonstrating the 
application of professional knowledge, skills, and dispositions. Beginning 
teachers know their academic content areas, due to the fact that most of 
them earned A’s in their content and pedagogical courses.. Beginning 
teachers know their academic content areas, due to the fact that most of 
them earned A’s in their college education classes. However, creating an 
effective learning environment will only succeed, if the principal provides 
the leadership required and guide the mentoring of the new teacher during 










































































































































































































































































































































































































































Preschool teachers take on an enormous responsibility in a child’s 
educational journey: creating a solid foundation in all developmental areas 
to allow for a strong start in school age education. Many preschool 
educators feeling confident in supporting fine motor, gross motor, adaptive, 
cognitive, and social-communication skills, but perhaps the most difficult 
developmental area to support in preschool age children is the social-
emotional developmental domain. Many teachers in the preschool field do 
not have a solid understanding of how social emotional development, 
especially emotion regulation, impact learning. As a preschool educator, 
more often than not, I hear many other preschool educators complain about 
children’s emotional or explosive behaviors and that they cannot control 
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Conducting interviews can be stressful, and often it is a boring 
process that leads to mediocre hires. Meanwhile observing a person in a job 
unequivocally provides more first hand information about a person’s 
performance and potential as an employee. Actually observing a teacher 
teach presents meaningful information about the quality of teaching and 
learning that occurs in the classroom. Directly observing a counselor, 
administrative assistant, therapist, cafeteria worker, custodian, 
administrator, or any school employee best defines their abilities and skills. 
Unfortunately, when administrators are hiring employees, they do 
not always have the luxury to observe possible candidates in their work 
setting. Instead, administrators base much of their hiring process on 
candidate interviews. So shouldn’t interview questions be strategically 
designed to provide powerful information about the candidates? Shouldn’t 
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Interested in becoming a member of OATE (Ohio Association of Teacher Educators)? Please visit 
the following website for current information: https://sites.google.com/site/ohioate/home 
 
 
Additionally, information about OCTEO (Ohio Confederation of Teacher Education 
Organizations), Fall and Spring OCTEO Conferences, and presentational opportunities, can be 





Our organization looks forward to your interest in OATE and OCTEO  
in 2019. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
